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The Power of a Teacher

I have come to the frightening conclusion.  I am 
the decisive element in the classroom.  It is my 
personal approach that creates the climate.  It is 
my daily mood that makes the weather.  As a 
teacher, I possess tremendous power to make a 
child’s life miserable or joyous.  I can be a tool of 
torture or an instrument of inspiration.  I can 
humiliate or humor, hurt or hear.  In all situations, 
it is my response that decides whether a crisis will 
be escalated or de-escalated, a child humanized or 
dehumanized.”

Dr. Haim Ginott





If she only knew …

that I had to get my little 
brother up and ready 
for school this morning, 
she wouldn’t have to 
fuss at me for being 

late.



If she only knew…

that I didn’t get to eat supper 
last night, she wouldn’t have 
taken the extra cereal that 
Chris gave me at breakfast.  
She said, “Only one cereal for 
each student. That’s the rule 

at this school.”



If she only knew...

that I had to watch my little 
brother last night while momma 
was at the park with her 
friends, she wouldn’t have 

punished me for not getting my 
homework done.



If she only knew...

that I like to make stuff 
during science class, she 
would let us make rockets 
like Mrs. Bagen’s class.  
Instead, we read about 
rockets from a book.



If she only knew...

that her rules are as long 
as the lines at the city 
pool, she would make a 
shorter list that we 
could remember.



If she only knew...

If she only knew that my 
daddy left me and momma 
when I was two, she would 
stop telling me that she’s 
going to call my daddy for a 

conference.



If she only knew...

that I get really upset 
when Leonard talks 
about my momma, her 
biggest rule would be, 

“No talking about 
other people’s 
mommas.”



If she only knew...

how much I love to draw, 
she would make me the 
class poster maker.  
Instead, she doesn’t 
let me because my 
handwriting isn’t so 

great.



If she only knew...

that I need to talk if I’m 
going to learn, she 

wouldn’t send me to the 
principal’s office so 
much.  She says my 
talking is disruptive in 
the classroom.  She’s 
the only person talking.  
In my opinion, that’s 

disruptive.



If she only knew...

that when she gets mad and 
screams at the class it 

scares me.  

Last Year, Mrs. Stewley never 
raised her voice at me.  Mrs. 
Stewley was as quiet as a 
crook after midnight.  

When Mrs. Stewley talked, 
kids listened.



If she only knew...

that some if the 
boys are trying to 
get me to join 
their gang she 

would help me say, 
“No.”



If she only knew...

how much I like to 
run, she would have 
told me about last 
week’s track team 

sign-up.



If she only knew...

how much I need my mentor 
here at school, 

she would let me see him 
more.  

He thinks I’m cool.



If she only knew...
I

know stuff that she doesn’t know.  
I know where to get bus tokens. 

I know what time the city bus passes the 
school.  

I know the best place to buy a pop.
I know what time the sprinkler comes on at 

the park.
I know what it means to be “dissed.”
I know how to live without electricity.  

I know how to entertain an entire room of 
people with my personality and humor.  
I know what churches have the best 

rummage sales.
I know how to stay safe in my neighborhood.  
I know how to keep my clothes from being 

stolen at the Laundromat.

I know a lot more than she thinks I do.



Greatest barrier to learning…

is not what students knows, but what 
teachers believes! 

Dr. Wade Nobles 



What is Educational Equity & Excellence

Educational Equity is the belief that access to 

quality instruction for all students will be 

achieved when the results of deliberate actions

to close the Equity Gap becomes the driving 

force of the organization.



Key Principles of Equity

Awareness 

Attitude 

Analysis

Action

Accountability

Mind-Set

Strategies 



Closing the Equity Gap

75% Mind-set 

25% Instructional Strategies 



Greatest barrier to learning…

is not what student knows, but 
what teacher believes! 

Dr. Wade Nobles 



What do we know

There is no other information we need to 

know to close the racial achievement 

gap. 

The question we need to ask! 

“Why haven’t we taken action on what 

works for students of color?”



What does the data say?

• School instructional programs are not 

responsive to the needs of all students.

• Schools do not respond quickly enough 

even when they suspect students need 

additional instructional support.



Deeper Look at Data



Race does not impact student 

achievement! It’s how educators view 

and react to race that impacts student 

achievement.



Cultural Responsive Teacher 
(Most effective with students)

• Cares, respects, and appreciates the culture of their 

students

• Believes in high expectations for all students

• Demonstrates expertise in subject matter and 

pedagogy

• Creates lesson plans that excite and engage 

students

• Understands the need to establish relationships 

with students

• Respects parents and the community



Highland Pacific 

School demographics

• Who we are 

– African American – 21%

– Latino – 51%

– White – 20%

– Free/Reduced Lunch – 95%



Guiding principles and 

belief systems of RtI
• Believe that all students can learn

• The essential variable…

– is time in quality instruction

• Tier I 

– base classroom must address the needs of all students

– includes understanding the assets of the student(s)

• Tier II 

– support necessary skills for Tier I 

• Tier II 1/2 

– how the student are reintegrated back into base system 

We require intervention, not offer remediation during the instructional day! 



RtI Structure 

• Screen all students for educational needs
– 3 times a year 

• Assess under-served students to determine 
specific intervention 
– Established academic targets 

• Monitor progress targets
– Entire school 

• 3 times a year 

– Grade level 
• Monthly 

– Instructional level 
• Weekly



RtT Structure
(We get them before they go Special Ed)

Purpose Tier Level Frequency

Screening Tier I 3 X Annually

Progress 

Monitoring

Tier II At Least 1 X 

Monthly (Prefer 

2X Monthly)

Instructiona

l Diagnosis

Tier II 1/2 Based on Need 

(At least Weekly)



Highland Pacific Elementary 
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Early Intervention

Student needs must be identified as                             
early as possible and the structure                             

must quickly respond.

Old way: student must                                                    
fit into our 
structure (teacher driven)
“fail first model”

New way: our structure must                                          
fit student needs                                               
(based on data)



Academic SystemsAcademic Systems
•Culturally/Linguistically  Classroom 

Instruction

• Adequate Academic Progress

Tier One (All) -
Academic

• Equity Based Professional development

• Core curriculum – Cultural/Lingustically

Enhancement

• Academic planning

• Co-planning, co-teaching & collaboration

• “Culturally/Lingustically Conscious” instruction,                        

scaffolding, small learning communities

• Frequent formative assessment with                            

feedback

• Equity Walks™ student observations 

All Students
80–85% Successful
All Students
80–85% Successful
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Tier I Strategies

• Addition to skill instruction 
– Personal Thesaurus 

• Vocabulary development 

– Story writing from person perspective

– Poetry and/or song writing 

– Readers theater

– Drama/role playing

– Group for Universal Access 
• NOT PULLED OUT OF CORE!!!!!!!



Language Taxonomy

of African American Students 

Recitation

Repetition

Rhythm

Rituals

Relationship



Culturally Responsive Classroom  

Structure

Progress 

Monitoring

Research 

Based 
Curricula & 

Interventions

Data-Based 

Decision 

Making

Multi-tier 

Supports: 
Academic

Behavior

Problem 

Solving

Rigor Rigor 

& & 

RelationshipsRelationships

Cultural Cultural 

ConsciousConscious

Planning & Planning & 

Connection  Connection  

Learning Learning 

Styles  Styles  
Cultural Cultural 

Relevant Relevant 

Literature   Literature   

Higher Higher 

Order Order 

Thinking Thinking 

Questions Questions 

High High 

Expectations Expectations 
Progress Progress 

MonitoringMonitoring
Equity WalksEquity Walks™™



Academic SystemsAcademic Systems
•Culturally/Linguistically  Classroom 

Instruction

• Adequate Academic Progress

Tier Two (Some) - Academic
• Specific instruction in the identified skill 

area at the instructional level with an 

established target for growth

• Students are assessed “in & out”

- Pre & exit assessments

- Weekly at instructional level 

- Monthly at grade level

• On-site responsive center

• Site-based targeted support

• Equity Walk Team (s)

• Student Success Team (SST)

• Parent contact to provide support 

materials for home 

- Train parents with support materials 

10-15%10-15%
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Academic SystemsAcademic Systems
•Culturally/Linguistically  Classroom 

Instruction

• Adequate Academic Progress

Tier Two 1/2
“Double –up”

• Adddional instructional time 

• Grouping may vary

• May or may not include an IEP 

• Designated & Instructional                          

Services (DIS)

• Special Day Class (SDC)

• Intensive individualized services

• Parent contact to provide support 

materials for home 

- Train parents with support material 

REQUIRED INTERVENTION 

3-5%3-5%
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Cultural Responsive Teacher 
(Most effective with students)

• Cares, respects, and appreciates the culture of their 

students

• Believes in high expectations for all students

• Demonstrates expertise in subject matter and 

pedagogy

• Creates lesson plans that excite and engage 

students

• Understands the need to establish relationships 

with students

• Respects parents and the community



Characteristics for Implementing 

Culturally/Linguistically Responsive Instruction 

• High expectations and teacher efficacy 

• Shift from Deficit model to Assets model 

• All tiered instruction must encompass strategies that include 
the students’ reality and validate their sense of self

• Cultural sensitivity-reshaped curriculum, mediated for 
culturally valued knowledge—connecting with the standards-
based curriculum as well as individual students’ cultural 
backgrounds 

• Active teaching methods—involving students in a variety of 
reading, writing, listening, speaking, and viewing behaviors 
throughout the lesson plan 

• Positive relationships with families and community—
demonstrating clear connections with student families and 
communities in terms of curriculum content and relationships 



Learning styles of boys
• lessons (which have) clear achievable aims and short-term 

targets 

• a variety of activities including practical work, activity-based 
learning, the positive use of competition  

• teachers (setting) high expectations and teaching pupils to think 
for themselves and work independently, putting an emphasis on 
study skills 

• activities that require deductive reasoning skills
– Whole to part learners

• Sociocentric and relational

• questioning (which is) quick-fire, lively and varied 

• incorporating good sense humor 

• feedback (focusing) on how work could be improved by specific 
steps.                                                          

Ofsted, 2003, 



What do we already know about 

black students 
(Affective Domain)

• Black students are highly relational 

• Black students will test your resiliency to 
work with them 

• Black Students synthesize their 
experiences



What do we already know about 

black students 
(Cognitive Domain)

• Inferential learning styles is a strength 

• Improvisational and verbal skills 

• Musical and high movement 

• Synthesize their experiences



What do we already know about 

black students?

• Will overtly participate when she/he is 
confident about the material 

• Will perform at high levels when 
he/she knows the teacher cares 

• Will sacrifice achievement for peer 
acceptance  



Effective Strategies with 

Underserved Students

• Multicultural Environment

– Develop classroom activities that foster an 

understanding and appreciation of the 

struggle of the students’ cultural heritage

– Distinguish between equality and equity 

and knowing when to treat students the 

same or different



• Teaching styles 

– Identifying students’ strengths and 

weakness in how they learn 

– Using instructional strategies that allow 

students to build on their strengths and 

overcome their weaknesses

– Provide explicit feedback for students’

academic performance 

Effective Strategies with 

Underserved Students



• Teaching High Order Thinking Skills  

– Provide opportunities for divergent 

thinking by asking students to compare 

and contrast 

– Provide opportunities for inductive and 

deductive thinking  

• Whole to part

• Part to whole 

– Providing opportunities for more role 

plays and simulations  

Effective Strategies with 

Underserved Students



• Overcoming students’ fear of failure and 

rejection of success

– Help students set short-and-long range goals 

• Success Chart

– Identify students’ unique talents and non-

academic strengths to overcome academic 

weaknesses

– Develop a positive and cooperative relationship 

with the parent or guardian  

Effective Strategies with 

Underserved Students



Guided Principles for 

Equity Teams

• Equity is not a strategy! It is a mind-set!
– Develop a mind-set of reflection before you ask for the strategy

• We can’t fix what we will not recognize.
– Display disaggregated gaps in school wide and department achievement 

– Be explicit and overt in articulating the area we will address, by race

• We are willing to lead and take part in honest discussions about race
– Understanding the impact of Race in adults’ performance and student 

achievement

• We let the data speak guided by research.
– Invest time, energy and focus on strategies guided by data and with evidence 

of success

– Let the data be the catalysts for the discussion of race and pedagogy

• We create opportunities to hear the voice of our students and then we 
listen
– Take action on student voice data 

– Use interview data to develop responsive lessons and instruction



Questions



EDEquity Contact Information 

Download electronic copy of the presentation: go to 

www.edequity.com/resources 

EDEquity, Inc 

8351 Elm Ave Ste 104

Rancho Cucamonga, CA 91730

(909) 466-7770  Fax (909) 466-7705

www.edequity.com


